My nameis Sarah. | teach grades 1-3 in a multi-grade primary school in rural Southern
Africa. | have been a teacher for over 20 years and for many years | enjoyed what | was
doing. | was happy that | could help children learn. But now I’ m feeling overwhelmed.
There have been many changes which attempt to “ reform” teaching and learning in my
country. For example: the number of pupils in my classroom has almost tripled; two
languages of instructional policies have been implemented: and now | am expected to
teachthechildreninalanguagethat | don’t speak very well myself. Inaddition, few pupils
have textbooks or very basic supplies. A new syllabus has made my teaching guides
obsolete. The number and subject classes keep changing and now | am required to teach
thingsthat | don’t know or understand. | have very few instructional materials and very
little chalk. Five years ago our school began to measure pupil learning on a continuous
basisand I’ m not sure how to implement the procedures and interpret theresults. It takes
longer now to plan my lessonsand | rarely get paid on time. | have been told that | cannot
discipline the pupils as | was disciplined when | wasin school. Pupils know thisand are
very disrespectful. And now, parents of pupils are on a committee which complains about
theteachers. They say they are not happy with our work, but we are doing what we' ve been
taught to do and receive little help to learn
how to do better. Some times | think we are
being asked to performmiracles. Well, | am
not a miracle worker so perhaps | should not
teach any more.

Welcometo Sarah’ sworld, where the rapidly
changing dynamicsof educational reform cre-
ate a demanding and complicated environ-
ment inwhichteachersmust constantly modify
and adapt how they define (or may be defined
by others) and carry out their work.

For the past decade, efforts to increase
access to basic education have mush-
roomed around the globe. Ministries of
education and their development part-
ners experiment with ways to provide
primary schoolingfor all school-age chil-
dren. The pressure on educational sys-
tems to improve the quality of teaching
and learning while meeting the explod-
ing requirements of higher enrollmentsis
intense. But theresponsibility for imple-
menting new policies and practices that
improve learning comes together in the
classroom — to a greater extent, this
responsibility falls on the teacher. And
teachers need help and support to fulfill
this responsibility.

A lag existsbetween thereality of teacher
experiences and the vision of teacher
responsibilities. Several factors contrib-
ute to this lag:

1. Alack of clarity about what we want
teachers to do and be;

2. An evolution in the relationships
among teachers, parents and pupils,
and higher officialsin regions and
national ministries which results in
confusion and uncertainty as these
players experiment with new roles;

(continued on page 2)
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The Improving Educational Quality projectcontin-
uesalong-terminitiative of the Global Bureau to
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assist USAID Missionsand hostcountriesimplement
theireducational reformsinprimaryandearlychild-
hoodeducation,aswellascommunity development.
IEQseeksto:

€ generateknowledgeabouttheschoolandclass-
roomreality ofeducatorsandstudents;

€ useknowledgetoinformpolicy dialogueand
improvelocal practice;and

€ developanin-countryresearchcapacity relatedto
educationalresults.



3. Societal and cultural pressures that demand new
knowledge of teachers, such asinformation technology,
HIV/AIDS awareness, etc.;

4. Shiftsininstructional approachesthat areimposed with
minimum training and support; and

5. The school-based demands required for successful
teaching differ dramatically from the formal “teacher
preparation” programs. On-the-job training requires
responsesto unfamiliar situationsfor whichthey areill-
prepared.

Korthagen and Kessels(1999) intheir review of approachesused
to prepare teachers describe “transition shock.” They write that
teachers develop a mental template of what teaching and learn-
ing should bethat is highly resistant to change and seldom based
on an integration of good theory and practice. Teacher develop-
ment is a process of “adjustment” to often conflicting “real”
demands rather than an application of the knowledge gained in
pre-service education. If you consider Sarah and her teaching
experience, she brings underlying assumptions about the in-
structional process, the school environment, and her own perfor-
mance that limit her ability to adapt to many changes, especially
dramatic ones.  Furthermore, research on teacher education
suggests that few teacher education programmes incorporate an
applied approach to teacher preparation. Teacherslike Sarahin
both the devel oping and developed world receive minimal help
to guide and support the transitions and pressures of changing
policies, classroom practices and the press of an exploding
student population.

Fortunately, there is a growing awareness about the need to
facilitate learning communities throughout educational systems
in order to improve desired pupil academic and non-academic
outcomes. One focus of this attention emerges as aconsequence
of research in teacher education. Perhaps it is in the area of
classroom level research which “probe more deeply into the
process, content, contexts, and consequences’ (Zeichner, 1999,
6) that thisisbest demonstrated. Although the bulk of the work
described by Zeichner occurs in the United States, he acknowl-
edges that much of the exciting research occurs outside the U.S.
(e.g. Craig; Kraft, & duPlessis, 1998).

This issue of Quality Link, the newsletter of the Improving
Educational Quality Project (IEQ), highlights the outcomes of
contextually grounded, school-based research which contribute
to strengthening teacher development and professionalism.
Gathering information such asthe pedagogical skillsof teachers,
learning outcomes of pupils, the community support to and
pressure on the teacher, the level of content knowledge, and
teachers' efficacy enables host country programme devel opers
and policy makers to pinpoint tensions that teachers face,
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the resources they may or may not have to address their
challenges and suggest multi-faceted approaches to support the
required transitions needed to meet the challenges of a shifting
political and social environment which demand improved pupil
performance. By supporting research which examines the link-
ages between teacher knowledge of their content, community
support, and teacher training with their behavior in the class-
room, IEQ aims to target the specific points where teacher
development directly improves educational quality and facili-
tates learning. A critical component of IEQ'’s efforts to assist
teachers to improve content knowledge, pedagogical skills and
efficacy is to engage them in a learning and self-renewing
environment which resultsin fulfilling the capacity for learning
from the classroom to the boardroom. A process of perception
[ interpretation [J analysis [ decision [ action is what
Zeichner calls the Gestalt of reflective teaching, which enable
teachers to embark on a path to improvement, helping them
integrate new knowledge so as to become mechanisms for
change.

The IEQ process is a series of stepping stones to affirmation,
insight, new knowledge, personal and professional growth.
And the miracles occur as educators progress from one stepping
stone to the next to fulfill their potential.

Korthagen, F. and J. Kessels (May, 1999). Linking Theory and
Practice: Changing the Pedagogy of Teacher Education. Edu-
cational Researcher: 4-17.

Zeichner, K. (December, 1999). The New Scholarship in

Teacher Education. Educational Researcher: 4-15.
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USAID/Guineacommissioned IEQtocarryoutalimited
sector assessment between August 28 and October 13,
1999. Theassessmentwastoidentifyaccomplishmentsand
needs in five areas of primary education in Guinea:
institutional development, financial managementand
planning,teachertraining, community participationand
regionaland genderequity. The purpose ofthisassessment
wastoassistUSAID/Guineaandthe GovernmentofGuinea
inthe elaboration ofajointstrategy focused on attaining
Fundamental Qualityand Equity Levels(FQEL)inprimary
education. Thisassessment pursued theeducation-related
strategicobjective ofensuringthatmoreand morechildren
receiveabetter quality primary educationonanequitable
basistopreparethem properlyto playaproductiverolein
Guineansociety. Working inboth Conakryand outlying
regions, afive-personteamcollected
the data for this report over a six-
week period. The “effective school”
emerged as the key focus for the
analysisofthedata.

Guinea has made strides towards
educating school-age children as
enrolmentrates, especially for girls
have been increasing for several
years. The pressure of increased
demand has, however, affected
efficiency asthe repetition rate for
femaleand malestudentscombined
has risen from 35% in 1992-93 to
43.6%in 1999 for sixth graders.
Withinthisenvironment, teacherswere asked to assess
their professional development needs as part of the
assessment.
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Thereisagrowing body of literature which shows that
teachingisaskilled profession inwhich skillsacquired
through practice are far more importantthantheoretical
knowledge (Calderhead, 1993; Leinhardt, 1990; Pratte &
Rury, 1991; Schon, 1987). Within the reality of the
classroom, teachers continually face new problemsand
challenges whichrequirethemtobuild theirowntheories
and educational practicesand thus establish a personal
system of knowledge and beliefsabouttheir professional
roleasteachers. (Buchmann, 1986; Kelchtermans, 1993).
Suchacquiredexpertiseisrarely mentioned, yetitguides
the daily actions of teachers and affects their teaching
practicesinaroutineand subconscious manner.

Itis possible, however, to bring about positive and significant
changesinteachingmethodsifteachersare provided theoppor-
tunity toreflectuponandself-evaluate their teaching attitudes,
beliefs and skills. In order to identify qualitative variables
which,whentakenintoaccountinthe primaryeducation process
canhelpimproveteaching, the IEQ assessmentteam adminis-
teredathree-partLikertquestionnairetotaling 20 questionsto
106teachersintheadministrative regionsof Conakryand Labé.

Mostoftheteacherswho participated inthe survey seemedto
have difficulty planning and organizing classes: 50% judged
themselvestobeincompetent, while 20.8%judged themselvesto
be competent. The same applied to class presentation and
structuring,where 63%considered themselvesincompetentand
32% competent. Onin-classevaluation, 50.9% graded them-
selvesasincompetent(vs.47%)while
51% felt they were incompetentin
theareaofin-classdecision-making
compared to 39.6% who felt they
werecompetent. Incontrast, 60.4%
feltthatthey were competentinthe
subjects taught and 61.3% graded
themselves competent in terms of
their rapportand interaction with
students. Some 43.3% considered
thattheirskillsintermsofbeliefsand
teachingvalueshadbeendeveloped
throughthetraining program, while
65.1% expressedadesiretofurther
their professional developmentasteachers. Inexploring these
assessmentswith teachers during focusgroups, many teachers
said that, over several years of teaching, thiswasthe firsttime
they had been asked toevaluate themselvesand identify their
ownareasofimprovement.

Theseresultsindicate thattrainingneeds mustbediagnosedand
identified in close consultation with teachers. Educational
authorities mustact upon these resultsand observations by
institutingaregularformativeevaluation procedureand provid-
ing remedial measuresintheformof made-to-measuretraining.
Such an approach can only be viable to the extent that it is
implemented withinatraining structure of experienced, dy-
namicinstructorssupported by evaluationexperts. Inturn,such
astructurecannottruly complementteachingunlessitssupport-
ingroleisclearlyunderstood anditisused only for professional
developmentattheschool level.
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In1993, Ugandainaugurated reformsinthe primaryeducation
system to improve the quality of education. The reforms
included, among other things: new teacher training
programmes; training of educational administrators;
improvementofschool physical infrastructure;and supply of
instructional materials. The UgandalEQ Projectranasan
adjuncttothe primary education reformsbetween January
1995and October 1999. IEQ Ugandasupported theeducation
reformthroughitsresearchactivitiessome ofwhichappeared
inpreviousissuesof The Quality Link.
In this issue, we report on the
exploration by IEQ Uganda of
improving teacher quality through
participatoryaction (PAR).PARisan
iterative process that combines
investigationwithaction. ThePAR by
teachersbeganinthreerural primary
schools in April 1998. The report
coversthe period April 1998-October
1999.

Oneofthe Schools

IEQ research was initiated in three
rural schoolsin Ugandaand teacher
groupswere formed ineach school.
PAR teacher groups provided
opportunities for teachers to reflect
systematically abouttheir professional
growth. Thethree groupsofteachers
determined the frequency of PAR
meetings, the days of the week when
the meetingswould take place, and the hoursatwhich the
meetingswouldtake place.

andinsects

Intheinitial stages, meetings focused ontheidentification of
conditionsfor quality learningand understanding howthese
conditionsimpacted practice. Gradually, the focus shifted
towardimprovementsininstructionaltechniques. Away from
the meetings, teachers, as individuals or as sub-groups,
implemented collectively agreed decisions. Atsubsequent
general meetings, they provided feedback on action taken.
Coreteam IEQresearchersfacilitated the meetingsinitially,
butgradually “passed onthestick™ totheteachers.

Core IEQresearchersencouragedthe teacherstoreflecton
theirinstructional practices. Theteachersbegan by reflecting
ontheirownmemorable learning experiences,andidentifying
conditionsfor quality learning. To make the process hon-
threatening, coreteam researchersasked teacherstodiscuss
memorable learning experiencesin pairs. The members of
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Box 1

Sample Itemsfrom Listof Conditionsfor
Quality Learning Developed by Teachersat

Enjoyableexercise
Drawingdiagrams, charts, figures
Rewards, prizesforsuccess

Use ofreal teaching aids, e.g., plants

Learningfromskilled people
Experimentation
Goodteacher-pupilrelationship
Practiceby learners
Linkingsubjectto others
Applyingwhatone haslearned

eachpair reported oneach other’sexperience, whiletheteachers
inplenaryidentified the conditionsfor quality learning thathad
takenplaceintherespectivecases. After derivingsetsofconditions
for quality learning (seebox 1), the teachersineach of the three
schoolsreflected ontheir ownteaching practicesand interactions
with pupils. Though most of the teachersweretrained (i.e., held
teachingcertificates), they discovered they were not effectively
creatingconditionsconducivetoquality learningintheir teaching.
Amajordiscovery by teacherswasthat question-and-answerand
lecturingdominated their instructional practice. Consequently,
theteachersvoluntarilyagreedtointegrate conditionsconducive
toquality learningintotheir lessonsto make them moreeffective.

Subsequent teacher meetings evolved
into in-depth discussions on a variety
of topicsrelated toteacher quality. For
exampl e, teachersdiscussed what they
meant by group work and how they
could group pupils in their classes.
They mentioned random grouping,
interest grouping, ability grouping, and
gender grouping. They discussed the
purposes of grouping, such as to
encourage maximum participation, to
promote the spirit of co-operation, to
build confidence by helping weak
learners acquire knowledge and skills
from the stronger learners, and to
encourage collective problem solving.
Oneteacher talked about the problems
he had in keeping pupils on task with
group work and another teacher added
that she could not use groups with her
lower primary pupils because the
classes were too big. The result of this conversation was a more
refined question regarding group work: how dowemaintain pupils
on task during group work? The above group work discussion is
typical of several conversations on classroom practice that
characterizedthePAR activities. Teacher discussionsalsoincluded
learning and relevancy, positive feedback, revising with learners,
demonstrations and use of local language.

Furtherreflectioninvolving the teachersand coreteammembers
revealedthe needforfeedback onteacher performanceinapplying
the conditionsfor quality learning. For someweeks, the teachers
discussed possible ways of obtaining feedback on their action.
Theyeventually settled on variations of (1) self-evaluation, (2)
peerevaluation or peer assistance, and (3) pupil evaluation of
teaching.

Theteachersinall three schoolswere mostcomfortable with this
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modeofevaluation. Individualteachersdid notfinditthreatening
asinitially onlytheindividual teacher concerned wasaware ofthe
results. With time, teachers were willing to share the results
duringPAR meetings.

This form of evaluation began only after a long process of
discussionwithintheteachers’groups. Theteacherhaddiminished
concernwithsharingtheirstrengthsandweaknessesamongtheir
groups. Theteachers’ majorconcernwashowtheinformation
fromthe evaluationexercise would be used. In particular, they
were concerned thattheinformation fromthisexercisewould get
totheheadteachersandthe restofschool management,andcould
be used againstthem. At first, the teachers were wary of the
motivesofthecoreteam IEQresearchers. The IEQ coreteam of
researcherstherefore had toconvincetheteachergroupsthatthe
informationobtainedwould remainconfidential. Theteachersdid
| notneedtorevealeven
to the core team
researchers the
teachers to whom
particular data
pertained. Once
| | convinced that they

wereincontrol oftheir
own research, the
teachers worked out
the proceduresforthe
peer evaluation
process.
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Eventually, teachersfeltconvinced of the confidentiality ofthe
datathroughtaking ownership of the peer evaluation process.
Peerassistanceinstrumentsweredevelopedandteachersreported
ontheirpeer’sperformanceonlessonplanning,timemanagement,
use of local instructional aids, use of exercise books and pupil
participation. The mostsignificantfinding of peerevaluationwas
the recognition that teachers were mostly using one method of
teaching—questionand answer—despite the fact that they had
learned many teaching methods duringtheirteachertraining.
Thisfindingresulted inmuchdiscussionofotherteachingmethods
andthedevelopmentofadditionaltraining needs. Teachershave
continuedtorefineand practice peer assistance.

Thoughidentified asapossible tool for gaining feedback by the
teachers themselves, this method took the most time for the
teacherstoadopt. First, teachersdid notbelieve thatthe pupils
werecapable of givingthemuseful feedback. Pupilsdid notknow
whatgood teachingwas, theteachersargued. Second, theteachers
feltthatifthey soughtfeedback fromtheir pupils, the pupilswould
loserespectforthe teachers. Teachersgenerally believed that
pupilswere supposed toseethemasall knowing. Asking the
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pupils for comments on teaching would put that status in
question. Afterlongdiscussions,sometimesheated, the teach-
ersdecidedtotry pupil evaluation ofteaching. Evenwiththe
firsttrial, pupilsatone ofthe schoolssurprisedthe teacherswith
some precise dataabout lesson effectiveness (e.g.,inadequate
seatingarrangementsfor the pupils,and unclear explanations
by theteacher). Theteachersadmitted thatthey could learn
abouttheirteaching fromtheir pupils,andaddresstheir pupils
learning needs more effectively as a consequence of pupil
evaluation.

There is considerable work to be done, but PAR is giving
teachersthetoolstorefine their skillsand gain confidencein
themselvesas professionals. ThroughPAR, teachers’ attitudes
have changedsignificantly toward classroomevaluation. The
teacher groups participated in three fora (school, districtand
national) toreporttheirfindingsandactions. Teachersreported
onconditionsof quality learningandteachersactionstoimprove
teaching and learning through peer visitation and pupil
evaluation ofteaching. Teachers presented theirideasabout
improving education in their schools- an important and
empoweringaccomplishment-asthiswasthefirsttimeteachers
haddirectly participated inadistrictand national education
dialogue.

A number of factors have negatively affected the progress of
PAR. Not all the teachers have been enthusiastic about PAR.
Some of the most experienced teachers at one of the three
schools are the ones who have exhibited least enthusiasm.
Heavy teacher turnover at one of the schools has somewhat
adversely affected progress at that school. In some instances,
PAR activities (e.g., peer supervision) have suffered from lack
of flexibility in school timetabl es, shortage of staff and theheavy
workloadscarried by teachers. Thecoreteam of IEQresearchers
have repeatedly had to explain to the teachers their inability to
provide extrinsic rewards for participating teachers.

Nevertheless, the achievements registered by PAR indicate its
potential as a tool for improving teacher quality. While
participation has been voluntary, only a minority of teachers
opted not to participate. Most teachers participated
enthusiastically. They attained higher levels of professional
self-awareness, reduced their unwillingness to expose their
instructional practicesto collegial criticism, and became more
professionally accountableto each other for performancewithin
the context of PAR. They used PAR as a tool to build and
validate their own knowledge as professionals. That enabled
them, at district and national forums, to discuss confidently
instructional practiceinthe presence of previously feared senior
education officials. Through pupil evaluation of teaching, they
became moreresponsiveto the needs of their clients, the pupils.
Moreover, teachers had some access to data from the PAR
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activities of the pupil and community groups. That information
enabled the teachers to learn more about the instructional
expectations of those groups.

Theapplicationof PAR inthethreeschoolsshowed the PARto
beapotentially viable supplementto the efforts of the oftentoo
distant, teacherthreateningand/oroverloaded officialsformally
responsibleforinstructional supervision. Participatoryaction
researchhasaroletoplay inimprovementofteacherquality. See
Box 2.

Box 2
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IEQ is collaborating with the Ghanaian
Ministry of Educationtore-examine Ghana’s
currentschool language policy. The policy
states that “...in the first three years of
primary education, the Ghanaian language
prevalentinthelocalareaistobeusedasthe
medium of instruction, whilst English is
studiedasasubject.”

Effortstoimplementthis policy have met
withnumerouschallenges. Sixty different
languagesarespokeninGhana,andteachers
and pupilsmay notspeakthe same Ghanaian
languages. Teachereducation programscan-
notequip studentstoteachinall sixty lan-
guages. Printed resourcesforteachersand
pupilsin Ghanaianlanguagesare few, and
communitiesorteachersmay discouragethe
use of the language of the local area in
school, preferring that Englishbe used in-
stead.

IEQresearchersareengaged inaqualitative
researchstudytoinformthe language policy
dialogueandtoimprove
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bilingual practicesin primary education. A primary
goal ofthe Language Policy Implementationstudy is
togenerate knowledge aboutthe use of the Ghanaian
languageand/orEnglishasthemediumofinstruction
inthe classroom in order to improve teaching and
learning in primary schools. In the fall of 1999 re-
searcherscarried outthe firstof three rounds of data
collectionfor Year One of the two-year study. Case
study datawere collected through systematicclass-
roomobservations, interviewswithschool personnel,
pupils, parents, districtsupervisors,and community
members,and by examiningdocumentssuchaspupil
exercisebooks. Research
teamsconducteddatacol-
lection in primary one
through three classes,
where a Ghanaian lan-
guageistobethemedium
ofinstruction,andin pri-
mary four,where pupils
makethetransitiontoEn-
glishinstructiononly. Re-
searchers observed the
teaching of mathematics,
English, science (P4
only), environmental
studies, and Ghanaian
languageandculture.

Thesixschool sites selected for the Language Policy
Implementationstudy reflectthe variety of linguistic,
social, and economic contexts of Ghanaian public
primaryschools. Includedareschoolsinthesouthand
in the resource-poor north; urban, rural, and peri-
urbancommunities; auniversity-affiliated schooland
a “settler” school that receives pupils from many
differentlanguage backgroundsandregions. “Non-
implementation” schoolswhere English isthe me-
diumofinstructionandentering pupilsspeak fluent
English,and “over-implementation schools” where
the Ghanaian language isused beyond primary four
arealso partofthestudy. Thereisalsoaschool where
teachersdonotspeak the same Ghanaian language(s)
asthe pupils.

Sinceteachers’ instructionis central to the implementation of
Ghana’slanguage policy, sixofthe study’seight sub-questions
probeteachers’actionsandbeliefs. The questionsaddressteacher
preparationandstaffdevelopmentinbilingual teaching; teach-
ers’attitudes, use of materials,and interactionswith pupilsinthe
classroom;andteachers’ ability to use a Ghanaian languagein
theirteaching. Other questionsaddress parentand community
attitudestoward language of instruction, pupil interactions,and
supervisorysupportforlanguage policyimplementationinschools
andclassrooms. Many factors shape the quality of teachersand
ofteachingand learning.
By attending tothe socio-
cultural, linguistic, peda-
gogical,andorganizational
factorsthatinfluencequal-
ity, the Language Imple-
mentationstudyexpectsto
produceimportantinfor-
mation for improving
teaching at the primary
level.

IEQ Ilisaunique collabo-
rationofprofessionalsfrom
three universitiesand the
Ministry of Education
(MOE). Theteamincludesfourteachereducators (University of
Cape Coastand University College of EducationatWinneba);an
anthropologistandalinguist (University of Ghana/Legon);one
MOE administrator each fromteachereducationand primary
education;and anevaluation project statistician. The value of
such cross-institutional partnershipsisalready evidentinre-
searcher participationin MOE/donor seminars,and MOE offi-
cials’ participationinschool-based datacollectionand analysis.
Researcherslearnfirsthand of constraints facing the MOE; MOE
officials experience the rigor and complexity of conducting
research;andtheteachereducators,anthropologistand linguists
exchangevaluableinsightsaboutculture, language, schools,and
education. Inadditiontothisfruitful dialogue, researchersare
developingskillsindesigningand conducting school-based quali-
tativeresearch. Initial findingsfromthiscollaborative effortwill
beavailablein February 2000.
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Theissuesofformal education atany level in Malawi have
been of paramountimportance since the colonial era. How-
ever,many learnerswereexcluded fromeducational opportu-
nities, especially at primary (basic) level, because of factors
such as: over-age; school fees; and uniform policies. The
removal ofthese factorsthrough the introduction of

Free Primary Education (FPE) in 1994 suddenlyand
dramatically increased the school enrolimentby 70%—
from 1.9 million to 3.2 million children.

Thisarticle highlightssome ofthe critical challengesencoun-
tered by the Malawi Governmentasaresultoftheincrease of
school enrolimentandtherole ofthe IEQ/Malawi Project (a
partnership between the Malawi Institute of Educationand
Savethe Children)tosupportthe Government’sattemptsto
improve the quality of education in Malawi. As in other
countrieswhere FPE hasbeenintroduced, the expansion of
the infrastructure (e.g. school facilities, trained teachers,
educational materials) islessrapid than the expansion ofthe
school population. Forexample, theteacher/pupil ratiomay
be as high as 1:120 and the textbook/pupil ratio in some
classroomsmay be 1:4. Inaddition, parents’ expectationsfor
theirchildren’seducationsoared. The enthusiasmtoteach
and learnwas marred by frustrationsand disappointment.
Thissituationadversely affected the quality of primary edu-
cationin Malawi.

The Governmenthasembarked onseveral strategiestoad-
dressthese problemssuchaswidespread hiring of teachers,
establishmentofaTeacher DevelopmentUnit,and construc-
tionofnewclassrooms. InFebruary 1999 the Malawi Institu-
tion of Education established a partnership with Save the
Children Federation (US),
MangochiOfficetoformIEQ/
Malawi which is currently
undertaking astudy of pri-
mary schools in Mangochi
and Balaka Districts of
Malawi (reportedin Issue#2
Quiality Link). Amajorgoal
istostrengthenthe capacity
of Malawian educatorsand
researcherstosystematically
exploretheimplementation
ofaprogramtoimproveteach-
inginprimaryschools. The
findingsfromthe
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researcharethensharedthroughoutthesystemsodevelop-
ers, programmesand policieswhichaddresssystemneeds
may be based onactual experience and outcomes. IEQ/
Malawi hostsavariety ofeventstodiscussthefindingsas
theyinformeducational qualityand toencouragethe use of
research as atool in discussions related to educational
reform.

Onefocusofthestudyaddressesteacherquality. In Malawi
approximately 22,000 untrained teachers (e.g. twoyearsof
secondaryeducation;Junior Certificate of Education) were
recruited toredressthe acute shortage of teaching staff
followingtheintroduction of FPE. IEQ/Malawiexamines
contentknowledge; pedagogical skills;and perception of
one’sability to fulfill teaching responsibilitiesand links
these factorsto classroom behavior. Baseline datawere
collected in February 1999 and followup data were col-
lected in October 1999, following anintervention devel-
oped and implemented by Save the Children. Questions
providedby stakeholdersinclude: Whatarethe character-
isticsoftheteacherswhoare affected by levels of knowl-
edge, training? Is the intervention an opportunity for
learningand changingbehavior? Aretheredifferencesin
instructional approachesbetweenteacherswhosefirstlan-
guageisotherthan Chichewa? Datagathered fromthe
teachers (in addition to basic descriptive information)
include: instructional materials used and thosewhichexist
withinthesystem; typeand levelsof community support;
distance betweenschooland residence; reportsontypesof
administrative and instructional support; relationship
withthecommunity; relationshipwithparents;and human
and material resourcesavailable. Becauseall attemptsto
reformany aspectofeducation mustultimately reachthe
pupils,avariety ofinformation linked to pupil performance
isalsocollected.

Examples of findings from
thebaselinedataare that:

1. About 9 of our 10
teacherswhowere observed
had schemesofwork. For
oftheteachers, the schemes
ofworkwereratedasgoodor
outstanding. Slightly fewer
teachershad lesson plansfor
thespecificlessonsthatwere
observedand forabout8out

Continued on page 9



of10teacherstherewasaslippageinthe
availability and maintenance of record
keeping.

2. DuringMathlessons: morethan8
out of 10 teachers follow the language
policy and use language pupilscanun-
derstand; about3outof 10teachersuse
themothertonguetohelplearnersgrasp
the pointbeing made; textbookswerenot
used in about one-half of the lessons;
aboutone-halfofthelessonsuse locally
availableteachingand learningaids.

3. DuringEnglishlessons: about7out
of10teachersfollowthelanguage policy;
less than 2 out of 10 teachers use the
mothertonguetohelpthelearnergraspa
pointbeingmade.

4. Oneoffourteachersindicated they
were never observed whileteaching.

5. About one-half of the teachers re-
ported thattheir primary supportcame
fromthe Headteacher.

6. Almostnoteachersindicatedatten-
danceatanyin-servicesessionsbetween
1996 and 1998.

IEQ/Malawiwillhosta National Semi-
nar in February 2000to reportthe find-
ings of the baseline and followup data
collection. Additional followup datawill
be collected in October 2000.

DocksR.Jere, Research Coordinator
HenriG.Chilora

Francis M. Mabeti

Joyce Carol Kasambara

EliasS. Kaphesi

ThehistoricPeace Accords, signed in December 1996 betweenthe Government
of Guatemala (GOG) and the Unidad Revolucionaria Nacional Guatemalteca
(URNG), ended a36-year civil conflictthat took place largely inrural areas of
thecountry. The Accordsweredesignedto respondto historical neglectand
under-investmentineducationand highlightthe fundamental role of education
infosteringeconomicopportunity, democratic participation, social inclusion,
and multicultural understanding. The Peace Accordscommitted the GOGto
support programsaimed atbenefitting the rural poor, women, and indigenous
groupsandassignahigh priority toeducational reform. Key elementsinthe
Peace Accords mandate adramaticexpansionineducational coverage, better
quality,expansion ofintercultural and bilingual education,asharpincreasein
educationsector investment, equity acrossgenderandethnicgroups,andwider
community controland participation.

IEQ (Proyecto MEDIR) isworking with USAID and its partnersinvolvedin
bilingual education to
buildcapabilityinmoni-
toring/evaluationand
appliedresearchsothat
the elementsof school-
ing affecting the perfor-
mance of students can
beidentifiedlocallyand
decisionsmaderegard-
ingimprovementinthe
quality ofbilingualedu-
cationservicedelivery
inGuatemala.

Teachersareoneofthe
centralelementsinany
educational reform, asitiswiththemthatthe implementation of pro-
grammaticchangerests. The Directorate of Bilingual Intercultural Education
(DIGEBI)isresponsible for training bilingual teachersin
the Ministry of Education. Inordertotargettrainingtobest
meet the needs of children and the goals of the reform, a
DIGEBI/MEDIRteamcarried outastudy ofteacher charac-
teristicsand classroom performance inthe department of El

AmyJoDowd
Steve M. Maliakini
YoasT.Kamangira
AbigailHarris

Quiché. EIQuichéisamongtheareas mostunder-served by
Guatemala’seducational system.

Continued on page 10
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Limited educational resources, especially in student’s maternal
language, agenerally recognized poor quality of teaching,andbeing
thegeographical center of the civil war haveall contributed to this
condition.

Thestudyfocusedonthefirst
educational cycleof primary
school (preschool through
third grade). A multi-
method design consisting of
inventories, checklists, class-
roomobservationformsand
focused interviewswasem-
ployed in a sample of 124
teachersin55schoolstomea-
suretheimplementation ofthe DIGEBI programin EIQuiché. The
studyexamined: theexperiencethatteachersbringtotheclassrooms
(languagesspokenandwritten,academic preparation, yearsteach-
ing); the degree to which teachers have mastered the principles of
DIGEBIandarecommitted tothem; whatteachersdointheschools
(typesofactivities, types ofinteractionswith students of different
genders); and how teachers participate in the life of the school
(develop projectswith parents),aswell asother variablesrelated to
issuessuchas physical conditionsoftheschools, student participa-
tionintheclassroom,and families’ viewsondifferentcultures.

TeachersinFirstYear

Studentperformancewasunevenwiththegreatestdifficultiesbeing
encounteredatthefirstgrade level. Promotionratesfromfirstto
second grade were significantly lower than other grades for both
boys and girls with 53% of first graders of both genders being
promoted comparedtomorethat 77%ofchildreninothergrades.
Repetitionand drop-out rates were also higher,andfirstgraders
participated lessinthe classroomthan children of other grades.

Theperformanceinthefirstgradeseemed
largely related to the experience of the
teachers, asasignificantly higher num-
berofteacherswhowereintheirfirstyear
ofteachingwerefoundatthisgradelevel.
Theobserved use of Mayan by bilingual
teachersintheclassroomdropped from
60% for preschoolteachersto40%among
first grade teachers. While the use of
Mayan in the classroom continued to
dropinhighergrades, the degree of the
decreasewassignificantly less,

The Quality Link

GradelLevel/Teacher Performance

Dropin Use of Mayan from Previous Year
Interactions Initiated by Students
Students Calledonby Teacher

Projects Initiated withthe Community

Photo by Rigoberto Vasquez
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averagingabout8%. Teachers’ interactionswith students
intheclassroomallow little opportunity for student partici-
pation. Teachers favor boys over girls, as girls’ active
participationwasat70%
of their presence in the
classroomcomparedto
124% for boys. How-

First  Other ever, lessthan halfofthe
Grade Grades childrenofeithergender
50%  30% in a classroom interact
20% 8% with the teacher on a
27%  33% givenday. Thus, many
37%  45% of the students are un-
30%  60% likely to have meaning-

fulcontactwith the sub-
jectmatter, limiting their
opportunities to learn.
Thisisespecially trueinfirstgrade, where fewer students
interactwiththeteacherthaninothergrades. Finally, first
gradeteachersaresignificantly lesslikelytoinitiate projects
withthe community than teachersat other grade levels.
Again, thisappearedto be related to the relatively high
percentage of teachersintheirfirstyear whohad notyet
established arelationshipwiththe community.

Theresultssuggestthatthere mustbeafocusonfirstgrade
inall refinementsin pedagogical practice. Thisisthelevel
wherethe greatestdraintothe systemoccurs,andawhere
aconcentrated efforttoaid childreninbeingsuccessfulin
thefirstgrade cangreatly increase the efficiency ofschool-
inginElQuichéandelsewhereinrural Guatemala. Not
usingthe preferred language ofthe children runsthe risk
of limiting their understanding of the subject matter, as
wellasendangeringthefull developmentofliteracyinthe
firstlanguage. Similarly, involvingall childreninclass-
roomactivitiesmustbeapriority for schoolsin EIQuiché
ifchildrenaretotakeadvantage ofthe
subjectmatter and the child-centered
learninggoalsof DIGEBIaretobe met.
Targetedtrainingforfirstgrade teach-
ers, especially those with little experi-
ence, focused ontwobasicareasmight
help DIGEBImeetitspedagogical goals:
decentralization/individualizationofin-
struction;and use ofthe mothertongue
inprovidingacademiccontent.



IEQ, inpartnershipwithEDUCATODOS, (the Honduran Min-
istry of Education’s alternative delivery system for primary
school equivalency), has just begun a Task Order as part of
USAID-sponsored Hurricane Mitchreliefefforts. The Task Order’s
mainobjectiveistohelp local educators deal with the effects of
Hurricane MitchontheHonduraneducationsystemby upgrading
andexpandingaccesstoamiddleschool educationby Honduran
youth. The IEQ 2team recognizesthatmany countriesexperience
relief, transition,and development
educationproblemssimultaneously

and has designed an integrated
programinHondurastoaddress

simultaneouseducation policy dia-

logue across reliefand develop-

ment efforts. Such efforts must
focusontherapidrestoration of

schooling orfacetherisk ofalost
generationofchildrenwithoutthe

skillsand knowledgethey needto

competeinacomplexsociety. The
havoccausedbythehurricanecon-
tributedtosignificantdelaysinaccomplishing the expansion of
thecurrentEDUCATODOS alternative education programto
includegrades 7-9,whichwillinclude increased strengthening of
workplace skillsand productivityamong youthtoassistinthe
economicrecovery.

IEQisuniquelyequippedtoassistHonduraneducatorsintheir
effortsto recoverfromthe devastating effectsof Hurricane Mitch
ontheeducationsystemandthereby providedirectsupporttothe
USAID/Honduras Special Objective- Critical Hurricane Recon-
struction Needs Metand the Intermediate Result - Educational
Opportunities Im-
proved for Hurricane-
Affected Students.
IEQ’sfocusonhands-
ontechnicalassistance
in which capacity
buildingoccursaspart
ofimplementation, fa-
cilitatesrapidrecovery.
Emphasisonthereal-
ity of teaching and
learning
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and improvingthe utility of the education experience
throughsystematicassessmentand feedback willensure
thatinstructional delivery provides students withthe
skillsneededtocontributetoeconomicand infrastructure
recovery.

IEQ will: 1) assure that an integrated middle school
curriculum (grades 7-9) including compl ete sets of texts,
and other complementary instructional materialsisdevel-
oped and tested. Materials will be developed incremen-
tally by grade level. 2) provide training for trainers who
will prepare teachers and facilitators to use the curricu-
lum; 3) develop instrumentsfor the assessment of student
mastery of the curricular content; 4) support the creation
of interactive radio instruction scripts and materials nec-
essary for delivery of the curriculum through distance
education techniques; 5)
conduct evaluations and
feasibility studies, as re-
quired to determine the
potential of instructional
television or computer-
ized instruction as chan-
nels for delivery of the
curricular content; 6)
build the capacity of the
Ministry of Education
distance education pro-
gram (EDUCATODOQS)
to coordinate and manage curriculum development and
instructional delivery through several media simulta-
neously; and secure private sector clients for the non-
formal program through a targeted marketing plan.

Overall Technical Strategy

The technical and management challenge of the task
order is daunting. Under the most favorable conditions,
the devel opment of three grades of new curriculum mate-
rials with a new focus on practical, school to work
transition represents a significant amount of work. The
requirement of adapting the curriculum and materials for
an aternative delivery system using various distance
education media, including radio and computers, to serve
a different educational audience increases the challenge
measurably. Whilethe urgency of the post-Mitch disrup-
tionsto the Honduran educational system make an accel-
erated program inevitable, very real tradeoffs exist when
sequential tracks are implemented simultaneously.

The strategy includes systemic planning; a sequential,
rolling design in the first year to pilot materials and
approaches; integrated implementation with

(Continued on page 12)
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Thestrategy includes systemic planning; asequential,
rolling design in the first year to pilot materials and
approaches;integrated implementationwith multi-disci-
plinaryteams; virtual teaming; stakeholder participation
inall stages; capacity development;and continuousas-
sessment.

Aninstructional systemsapproachwillguidecurriculum
development. Themiddleschool curriculumisthought
ofasacomplexof pedagogicalinputs (curriculum, mate-
rials, testsand teacher training) that help shape student
learning outcomes. Thisrequiresan integrated effort
acrosssubjectsand grade levels, evenifimplementation
ofthecurriculumtakes place sequentially. Thedelivery
systemwill useinteractive radio, print material (texts),
otheralternative mediaand classroommentors.

Another coreelementofthe IEQ2approachinHonduras
is participatory developmentand capacity building. These
areessentialingredientsfor sustainability. Additionally,
thestrategy includes continuous programassessment of
progress and obstacles to allow for quick adoption of
strategies to experience, as well as to document the
experience of rapid implementationinacrisisenviron-
ment. Thisrapid feedback mechanismisbuiltintothe
formativeevaluation ofeachcomponentaswellasinthe
projectlevel research and theinstitutional strengthening
component.

Photo by Rigoberto Vasquez
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In December 1999, |IEQ negotiated a task order for an eleven-
month effort in social communication in support of USAID/G-
CAP'sinitiatives in education in Guatemala. The social commu-
nications activity is designed to contribute to USAID/G-CAP's
Strategic Objective #2 - Better Educated Rural Society, and the
Intermediate Result #3 - Education policies and strategies that
enhance gender equity and cultural pluralism are implemented.
IEQ will provide technical assistance and tools to support the
ongoing efforts of the Ministry of Education, the Consultative
Committee on Education Reform and key indigenous civil society
organizations to promote strategic dissemination of tools and
information that will increase support of the education reform in
terms of improving quality. The activity, which coincides with a
new administration taking office in Guatemala, offers an opportu-
nity to inform the new national and local opinion leaders on the
status of education in the country and to enhance the capacities of
Guatemalan education partners to plan and carry out future social
communication efforts.

The objective of the Guatemala task order isto assist USAID and
its partners in their efforts to improve and enhance the quality of
primary education in Guatemala. This will be accomplished by a
communication strategy that focuses on key aspects of the educa-
tion system that impinge on the success of children in schoal.
Specia attention will be paid to the issues of cultural pluralism
and gender equity in development of the strategy. The social
communication project will further this objective by achieving
four goals:

! Provide social communication tools focused on key
reform area for use by national and local opinion
leaders;

! Improve local capacity for planning and conducting
social communication efforts;

! Create opportunities for dialogue among opinion leaders
about the improvement of education quality; and

! Develop indicators and measures for ng theim
pact of social communication efforts.

The project will build on and complement the efforts of the ongo-
ing IEQ project in Guatemala. The IEQ team will assume re-
sponsibility for carrying out five principal tasks: assess the per-
spectives of national opinion leaders and education leaders at
both the national and local level regarding educational reform;
identify key users of social communication tools; devel opment of
a set of socia communication tools; disseminate the tools through
avariety of channels; and monitoring the results of the tools
among national opinion leaders and education leaders at national
and local levels.
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Oneofthe cornerstones of educational quality is
informationquality. Parentsexpectclassroomteach-
erstoprovidestudentswith highquality contentin
theirtextbooks. Administratorsand policy makers
require high quality informationfortheir decision-
making.

Thegrowth of democracy, marketeconomiesand
global telecommunicationstechnology is putting
pressureoneducational systemstorespondtogrow-
ingdemands forinformation quality eveninthe
mostremote placesoftheworld. Citizensmustbe
able tojudge the quality of the information they
receiveabout political candidates. Consumersneed
tojudgethe quality ofthe promotional information
theyreadinanewspaper, hearontheradioorseeon
TV.

Information quality isanimportantcomponent of
‘secondary literacy.’ Primary literacy helps people
learn basic reading and writing skills. Secondary
literacy helpspeople prepareforsuccessatworkand
in a civil society. Information literacy can help
peoplelearntoplacetheinformationthatthey have
into a useful context. One aspect of information
literacy isinformation quality. Forexample, class-
room teachers may know that students failed a
readingtest. These teachers may already knowthat
thechildrenare weak from hunger, depressed by
traumaor afraid of their own future. If they know
howtouseclassroominstrumentsandapproaches
thatassessand addresstheeffectsoftraumaonthe
child’scognitive functioningand ability tolearn,
thenteachers have better quality information to
guidetheirdecisions.

IEQ II’scrisiseducation project, the Global Infor-
mation Networksin Education (GINIE) project,
began working in June, 1999 with UNESCO'’s
Institute of Education (UIE), the Ministry of Educa-
tion, Youthand Sports (MOYES),and Plan Inter-
national, toimproveteacher quality. Thecivilwar
devastated theeducation profession,asmanyteach-
ersfled the country,werekilled ormaimed, or left
for better paying jobs in other sectors. MOYES
facedtwooverwhelming problems. First, largenum-
bers of replacement teachers had to be rapidly
trained. Second, many studentsandteacherswere
badlytraumatized by thewar.

Theinternational community’s mostseasoned professionals reported that
theimpactofthe brutal war on children was the worstthey had seen.

Arapideducationteacher training team of internationaland MOYES pro-
fessionals metin Freetowntoconstructateacher trainingguide thatcould
accompany the ‘school inabox’ kitsthey were preparing. The MOYES
team prepared materials thatcould be published quickly. Theywere
supplemented by materials created, for the most part, by similarteamsin
other African countriesand stored inthe GINIE database. These materials
weredownloaded fromthe Internetand adapted for usein SierraLeone.
Thewell-organized teamwasthusableto prepareacomprehensiveteacher
trainingmanual inrecordtime.

Uponreview, however,the materialswere judged incomplete. Theteam
decidedthatitneeded fairly simple psycho-social instrumentsand follow-
upactivitiesthatteacherscould usetoassesstraumainchildren. They
usedthe GINIE inquiry managementsystemtorequestinformationabout
classroomassessmenttools for psycho-social trauma. GINIE forwarded
therequesttothe Interagency Consultation on Humanitarian Assistance
and Refugee Education (ICHARE) listserv (emer-edu).

Withinacoupleadays, over fifteen people responded. Many were not
membersofthe emer-edullist. Several respondentswereeminent US clini-
cal psychologistsand researcherswithexpertiseintheareaofchildrenand
violence. These expertsand concerned othersincluded: James Garbarino
(Cornell), KennethFletcher (University of Massachusetts), Sandra Azar,
(Clark University), Jewell Gould (Director for Research, American Federa-
tion of Teachers), Mike Wessellsand Christopher Lowry.

Withinashorttime, theteam decided thatitneeded to assess psycho-so-
cialtraumaand cognitive functioning separately. Teachers needed to know
notonlyifchildrenweretraumatized, butalso how ready they wereto
learn. These classroomassessmenttoolswere completedandaddedtothe
kits. The rapid educationteacher trainingteam ofinternationaland
MOYES professionalswere able toaccessand utilize high quality infor-
mationthrough GINIEand ICHARE whichallowed forthe development
of moreeffectiveand appropriate teachertrainingand studentassessment
toolsin SierralLeone.

Youcanlearnmoreaboutimprovingeducational quality incountriesincrisisandtransitionby
visiting GINIE’s SierraLeonesiteat

http://ginie.sched pittedu/countries/Sierral_eone/indexhtml

Ifyouareinterested inmaterialstohelp childrenincrisis, visitthe IEQ/UIE site on Education
asaHumanitarianResponseat

http://ginie.sched.pittedu/prof/edu_complex_emerhtml
Ifyouareinterestedinjoiningtheemer-edulist, pleasesend ane-mail requestto
ginie@pitt.edu.

GINIE project(giniel.sched.pitt.edu),

IEQII project (www.ieq.org)

UNESCOsInstituteof Education (Wwww.unesco.org/education/uie/)
PlanInternational (\Www.plan-international.org/)
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The purpose of the pre-conference session is to stimulate
dialogueandidentify country-basedapproachesaboutcritical
issueswhich challenge the commitmentwithinmany coun-
triesto provide quality education for children of primary
schoolage. The Improving Educational Quality (IEQ) Project
will hostthe small-groupdiscussionswhichwillbeledby IEQ
team membersfrom: Ghana; Honduras; and Malawi. The
issuestobediscussed (whichareissuesbeingaddressedin IEQ
partnercountries)are:

Language policy inlower primary schools-whoseagendais
it? Many countriesrequire indigenous language as the me-
diumofinstructioninlower primary schools, butinsome
areasthe parents preferthe mediumofinstructiontobethe
primary language of the country because such knowledge
opensvocational opportunitieswithinthecountry. What'sbest
forthechild?

Universal primary education or quality education -howdo
they coexist? Many countries have implemented reformef-
fortstoimproveteachingandlearningin primaryandsecond-
ary schools while simultaneously providing access to an
educationasabasichumanright. Increased access putsstress
onthesystem! Howto resolve the tension between quantity
and qualitytofocuson learning?

Quialityteachingasaprerequisiteto pupil learning-isthisa
losing battle? The teaching profession often lags behind the
"quality" dimension because bothcontinuousinservicetrain-
ing, ongoinginserviceteachersupportand preserviceeduca-
tionmustbealigned. How canthishappen?

Diverse, contextually-based methodological designs (using
both qualitative and quantitative approaches) hold the poten-
tialwidespread utilization of findings. Howdo such method-
ologiesfunctionwithinapolicy-related environment? How
cantheyimprove practice? How can research be conducted
andthefindings presented in usable wayswithina“reason-
able"timeframe?

Within the theme "Facing the 21st Century: What Do we
Know, What Can We Contribute?" these discussionsaddress
issuesthat: exist (butcontinuetobecritical challenges) across
both IEQ sitesand inmany other development contexts; use
IEQhostcountry representativesinleadershiproles; reflect
the maturation ofthe IEQ conceptual approach overthe past
8years; encourage interactionand sharingamongthesession
participants;and produce written summaries ofthe discus-
sionsfordistributionandthroughthe IEQ Website. Theissues
raised by IEQwithinthissessionmustbeaddressedifprogress
towardimprovingteachingand learningistoberealized.

The Quality Link

Symposium panelistswill discuss findings from currentschool
and classroomresearchonlanguagesand learninginthe context
of national language policies.

Kingsley Andoh-Kumi, Language Center, University of
Ghana/Legon

IEQ Ghana-Quialitative Researchfromthe Univer-
sity/ Ministry Partnership: Informing School Language Policy
Decisions.

Inacountrywheresixty languagesare spokenand Englishisthe
official language, Ghanaians have debated which language of
instructiontousein primary school pupilsfor mostofthecentury.
Thecurrentpolicy callsforaGhanaianlanguagetobethemedium
ofinstructionforthreeyears, withatransitionto English-onlyin
Primary4;however,the policyismarked by non-implementation.
Findings from the IEQ multi-site qualitative research study on
policy implementation and implications for Ghana'slanguage
policywillbediscussed, alongwithaspectsofthe IEQ partnership
between policymakers, Ministry of Education officials,and three
universities.

Docks Jere, MIE, and Lester Namathaka, Save the
Children/US

IEQ Malawi- A Partnership between Save the
Children/ USandthe Malawi Institute of Education- Contributing
to the Language Policy Debate.

AsinGhana, language policy implementation and efficacy are
highprioritytopicsamongstMalawianeducatorsandpolicymakers.
Withover 16 local languages, Chichewaisthe national language.
Englishisthe official language. Government policy deemsin-
struction for standards 1-4 should be inlocal languages, andin
English after standard 4. Malawian panelistswill describe re-
searchfindingsregardinghowteachersimplementthepolicyand
itsimpact. Resultsfromlongitudinal research (involvingapproxi-
mately 2000 pupilsfrom 200 classrooms) offer mathand literacy
comparisonsofchildrenwhosefirstlanguage is Chichewawith
childrenforwhom Chichewaisasecond languageand Englishis
athird.
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Calendar

January 14th, 2000. Meeting of the Haitian Educational Research Group (HERG)
The HERG meeting will be reviewing plans for future collaboration with the IEQ project.

February 7-9,2000. National Conference, Malawi.
IEQwiill hostaNational Conference in Malawi withapresentation from Save the Childrenand UNICEF onthe type of school
datathathasbeen collected in Malawi. The conference isexpecting 50 partcipants.

March7,2000,9AM-12PM. IEQ- hosted Pre-session, CIES Conference.

The Improving Educational Quality Projectwill hostthe small-group discussionswhichwill be led by IEQ team membersfrom:
Ghana; Honduras;and Malawi.

March 13-17, 2000. IEQ Team Exchanges.
IEQ Teams Exchangeswill occurin Washington, DC, following the CIES conference in San Antonio Texas.

March 15,2000. IEQ Exchange for IEQ colleaguesand donor organizations.
IEQto hostan informative exchange for IEQ colleaguesand donor organizations.

April,2000. National Conference in Bilingual Education, Guatemala.
MEDIR (IEQ)/ DIGEBI (MOE) tosponsor the Conference whichwill bring together researchers, practitionersand policy
makerstodiscussthestatusofbilingual educationinthe country andstrategiesand policies forimprovingeducational quality.

March 3- April 3,2000.The Education and Democracy Global On-line Policy Dialogue.
IEQwill hostaglobal internet-based discussionabouttherelationship betweeneducationand governance. Thediscussionwiill
provide participantswithanopportunitytointeractwith expertsand practitionersineducationand democracy/ governance.

Jan.4-6,2000. Learners'Assessment Workshops, Honduras.
Abigail Harrisconducted learner’sassessmentworkshopsin Tegucigalpa, Honduras.

January, 2000. Radioscriptwriters Workshop, Honduras.
Victor Vasquez & RossinaBolafiosto train radio scriptwriters for the new IEQ activity in Honduras.

February or March, 2000. Early Childhood Education Workshop, Guatemala.

IEQ Guatemalatoconductaworkshop involving 10-15 researchersand early childhood educatorsto be carried outby an
international specialistin ECE. Thisseminar will produce instrumentsto be used to collect datainthe early childhood
educationprograms.

Jan.24-Feb.5,2000. Qualitative Data Analysis Workshop, Ghana.
Theresearchteamsfrom IEQ/Ghanalanguage Policy Implementation projectwill meetatthe University of Cape Coast, Cape
Coast,Ghana, foraworkshoponqualitative, case study dataanalysisandwrite-up. Shirley Miske will facilitate the workshop.

Aprilor May, 2000. Research Strategy Workshop, Network of Mayan Researchers, Guatemala.
Inordertostrengthen methodological capacity ofthe hostcountry research community, IEQ Guatemalawillengageina
collaborative research activity by the Network of Mayan Researchers. Aworkshop will take placeto develop and test
instrumentsand developaunified datacollectionstrategy.
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The Global Educationand Democracy On-line Policy Dialogue will take place over afourweek period from March 3rd to April 3rd, 2000.
—Anon-linereview oftheagendaand the framework for participating inon—line dialogue

Topic: Howdoclassroomteachingand learning practices contribute to democratic behaviorsand val-
ues? Discussionissues: can pedagogy affectdemocracy? How can the content of curriculumand educational materialsinfluence attitudesand
practicesaboutdemocracy? How canthe classroom environmentbestaddress the needs of girlsand minorities? Inwhatways can students be
effectively involvedinclassroomand school governance, and doessuch influence influence democratic behavior? What datadowe have that
documentstheimpactofclassroom practice ondemocracy?

: Topic: What rolecancommunities play in shaping the democratic character of children, schools
andthe larger educational system? Issues: How can parents play effective rolesin schoolsand education? What does it take to get parentsin-
volvedinschooling? How doeswhatchildren learnathomeand intheircommunities influence their beliefsand practicesabout democracy and
governance? How canwe best measure the effectiveness of community participationineducation?

Topic: How canthe organization of schoolsand educational administrative systems model the best
organizational practices of civil society? Issues: How should responsibility and authority best be distributed between central, regional,and local
educational governingstructures? What organizational and principlesand practices have provento be mosteffective for the operation of schools
indifferent settings? How have participatory forms of school governance had animpacton educational quality?

Topic: Whatisthe role of constitutional bodies, such as legislaturesand courtsin framing democratic
education principlesand practices? Issues: How should governmentsaddress the tension between educational equity and excellence? Isuniver-
salaccesstoeducationagoodthinginall countries? How can policiesinthe areas of school finance, language of instruction, and studentas-
sessmentbestaddressequity and excellence?

The IEQProjectwill produce a publication summarizing the recommendationsand findings ofthe EDU-DEMOC policy dialogue. Should
you makeacontributionthatisincluded inthisdocument, youwill be givenapublicationcredit.

TheImproving Educational Quality (IEQ) projectisan IQC contract The purposeofthe Quality Linkistointroduceineachissue
fundedby USAID’sCenterfor Human Capacity Development(USAID/ amajorthemerelated toeducational qualitywhich IEQis
G/HCD)andawardedtothe American Institutesfor Research (AIR, addressinginhostcountries. Eachissue ofthe Quality Link
Centerfor International Research), incollaboration withJuarezand also providesanupdateonactivitiesinour partnercoun-
Associates, Inc. (J&A), Academy for Educational Development (AED), tries, recent IEQ exchanges, and our calendar of events.
Education DevelopmentCenter, Inc. (EDC),and the University of Wedistribute the Quality Linkto partnersin development
Pittsburgh. both withinthe United Statesand in IEQ host countries.

Visitorstoourwebsite (http://www.ieq.org) canalsoview
completeissuesofthe Quality LinkinEnglish, French,and
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